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creates a new sensitivity to what is happening. Especially among
young people, the new media together with the erosion of old con-
cepts of authority open the way to acute awareness of this new bond-
age. The young perceive that their right to say their own word has
been stolen from them, and that few things are more important than
the struggle to win it back. And they also realize that the educational
system today—from kindergarten to university—is their enemy.

There is no such thing as a neutral educational process. Education
either functions as an instrument that is used to facilitate the integra-
tion of the younger generation into the logic of the present system
and bring about conformity to it, or it becomes “the practice of
freedom,” the means by which men and women deal critically and
creatively with reality and discover how to participate in the transfor-
mation of their world. The development of an educational methodol-
ogy that facilitates this process will inevitably lead to tension and
conflict within our society. But it could also contribute to the forma-
tion of 2 new man and mark the beginning of a new era in Western
history. For those who are committed to that task and are searching
for concepts and tools for experimentation, Paulo Freire’s thought
will make a significant contribution in the years ahead.

RICHARD SHAULL
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Doubt regarding the possible.effects of conscientizagdo implies a
premise which the doubter does not always make explicit: It is better
for the victims of injustice not to recognize themselves as such. In
fact, however, conscientizagdo does not lead people to “destructive
fanaticism.” On the contrary, by making it possible for people to
enter the historical process as responsible Subjects,? conscientizagdo
enrolls them in the search for self-affirmation and thus avoids fa-
naticism. :

The awakening of critical consciousness leads the way to the
expression of social discontents precisely because these discon-
tents are real components of an oppressive situation.>

Fear of freedom, of which its possessor is not necessarily aware,

makes him see ghosts. Such an individual is actually taking refuge-

in an attempt to achieve security, which he or she prefers to the
risks of liberty. As Hegel testifies:

It is solely by risking life that freedom is obtained; . . . the
individual who has not staked his or her life may, no doubt, be
recognized as a Person; but he or she has not attained the truth
of this recognition as an independent self-consciousness.*

Men and women rarely admit their fear of freedom openly,' however,

tending rather to camouflage it—sometimes unconsciously—by pre-
senting themselves as defenders of freedom. They give their doubts
and misgivings an air of profound sobriety, as befitting custodians of
freedom. But they confuse freedom with the maintenance of the
status quo; so that if conscientizagdo threatens to place that status
quo in question, it thereby seems to constitute a threat to freedom

itself.

2. The term Subjects denotes those who know and act, in contrast to ob]ects ‘,

which are known and acted upon.—Translator’s note.

3. Francisco Weffort, in the preface to Paulo Freire, Educagdo como Prtica da'

Liberdade (Rio de Janeiro, 1967). -
4. Georg Hegel, The Phenomenology of Mind (New York, 1967), p. 233.
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On the other hand, the radical is never a subjectivist. For this
individual the subjective aspect exists only in relation to the objec-
tive aspect (the concrete reality, which is the object of analysis).
Subjectivity and objectivity thus join in a dialectical unity producing
knowledge in solidarity with action, and vice versa.
For his or her part, the sectarian of whatever persuasion, blinded
by irrationality, does not (or cannot) perceive the dynamic of reali-
ty—or else misinterprets it. Should this person think dialectically,
it is with a “domesticated dialectic.” The rightist sectarian (whom I
have previously termed a born sectarian®) wants to slow down the
historical process, to “domesticate” time and thus to domesticate
men and women. The leftist-turned-sectarian goes totally astray
when he or she attempts to interpret reality and history dialectically,
and falls into essentially fatalistic positions.
The rightist sectarian differs from his or her leftist counterpart
in that the former attempts to domesticate the present so that (he
or she hopes) the future will reproduce this domesticated present,
while the latter considers the future pre-established—a kind of in-
evitable fate, fortune, or destiny. For the rightist sectarian, “today,”
linked to the past, is something given and immutable; for the leftist
sectarian, “tomorrow” is decreed beforehand, is inexorably preor-
~dained. This rightist and this leftist are both reactionary because,

starting from their respectively false views of history, both develop

forms of action that negate freedom. The fact that one person imag-
" ines a “well-behaved” present and the other a predetermined future
does not mean that they therefore fold their arms and become spec
tators (the former expecting that the present will continue, the latter
waiting for the already “known” future to come to pass). On the
contrary, closing themselves into “circles of certainty” from which
they cannot escape, these individuals “make” their own truth. It is
not the truth of men and women who struggle to build the future,
running the risks involved in this very construction. Nor is it the
truth of men and women who fight side by side and learn together

6. “As long as theoretic knowledge
s in the Party, the latter will face

5. In Educag¢io.como Prdtica da Liberdade. orm or Revolution, cited in C.'W
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this theme. Furthermore, in my experience as an educator with
the people, using a dialogical and problem-posing education, I have
accumulated a comparative wealth of material that challenged me
to run the risk of making the affirmations contained in this werk.

From these pages I hope at least the following will endure: my
trust in the people, and my faith in men and women, and in the
creation of a world in which it will be easier to love.

Here I would like to express my gratitude to Elza, my wife and
“first reader,” for the understanding and encouragement she has
shown my work, which belongs to her as well. I would also like to
extend my thanks to a group of friends for their comments on my
manuscript. At the risk of omitting some names, I must mention
Jodo da Veiga Coutinho, Richard Shaull, Jim Lamb, Myra and Jove-
lino Ramos, Paulo de Tarso, Almino Affonso, Plinio Sampaio, Ernani
Maria Fiori, Marcela Gajardo, José Luis Fiori, and Jodo Zacarioti.
The responsibility for the affirmations made herein is, of course,
mine alone.

PAULO FREIRE
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